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Brief Description of the Lesson/Unit: 
 
Students will gain an understanding of Shakespeare's language through a study of the 
play A Midsummer Night's Dream.  They will become comfortable with imabic 
pentameter, unusual words, unusual word order, and second person familiar pronouns.  
Throughout the study of the play, they will memorize lines, act out scenes, and reinforce 
active reading skills to recognize literary elements and identify motifs and themes. 
 
 
South Dakota Content Standards: 
 

• Standard numbers and exact wording 
10.R.1.1 Students can apply contrast clues to extend vocabulary. 
10.R.2.2 Students can read fluently to comprehend grade-level text. 
10.R.3.1 Students can analyze an author’s style. 
10.W.2.2 Students can edit text for the correct use of pronouns and pronoun 

case. 
10.LVS.1.3 Students can analyze how verbal and nonverbal communication 

can influence the interpretation of the message. 
 
 

 
 



• Unpacked standards  (in student-friendly wording) 
• I can use (apply) words and phrases that indicate that an unfamiliar word 

contrasts with another word in a passage (contrast clues) to extend vocabulary. 
• I can read using accuracy, rate, phrasing, and expression (fluently) to 

comprehend grade-level text. 
• I can show what is known (analyze) an author’s choice and arrangement of 

words (style). 
• I can correct spelling, usage, mechanics, and grammar (edit) text for the 

correct use of words used in place of one or more nouns or pronouns 
(pronouns) and the forms of pronouns that show how they are used in a 
sentence (pronoun cases). 

• I can determine the relationship of the parts to the whole (analyze) of how 
spoken words (verbal) and facial expressions, gestures, posture, pitch and tone 
of voice (nonverbal communication) can change (influence) the understanding 
of the meaning (interpretation) of the message. 

 
 



 

Stage 1 :  Identify Desired Results 
 
 

1. What enduring understandings are desired? 
 
 Students will be able to disect Shakespeare's language so that it makes sense to 
them and they can appreciate his work. 
Students will be comfortable with the plot of the play and it's themes.  They will 
understand the complicated relationships between parents and children and people in love 
and be able to make connections with plot 
 

2. What essential questions will guide this unit and focus both the 
teaching and the learning? 

 
They will reinforce grammatical terminology and gain and understanding of 
syntax. 
 
Students will become familiar with the plot of the play, its characters, and the 
language utilized by Shakespeare. 
 

3. What key knowledge and skills will students acquire as a result of 
this unit? 

 
Grammatical knowledge: syntax, unusual word order, vocabulary, diction. 
 
Literary knowledge: plot elements, characterization, poetic devices. 
 
Close reading skills: being able to identify character traits based on actions and 
conversations, identify comedic elements and allusions. 
 

4. What prior learning, interests, misconceptions, and conceptual 
difficulties might be brought to this unit by the students? 

 
Shakespeare is hard to understand! 
You can't understand Shakespeare because it is old. 
They may have forgotten basic grammatical terminology that is essential for 
disecting the language and understanding it. 
 
 



 

Stage 2 :  Determine Acceptable Evidence 
 
 

What evidence will show that students understand? 
 

1. Pre-Assessment (pre-tests, concept maps, KWL, surveys, etc.): 
 

Character information graphic organizer; plot concept map; student participation 
reading and interpreting Shakespeare's lines out of context, journaling topics 
based on themes from the play they apply to their own situation and interpret 
based on their understanding and experience. 
 

2. Performance Tasks: 
 
Active reading exercises in class including filling out graphic organizers, taking 
notes as a class, answering questions posed by the instructor and fellow 
classmates, and view a complimentary film version of the play and note the 
differences as well as reading on their own for understanding and interpretation. 
 

3. Summative Assessment (Quizzes, Tests, Prompts, Projects, etc.): 
 
Quizzes over each act, memorization piece, acting out scenes as a group 
assignment, comparing film to play in journal entries, silent conversation, tossing 
lines 
 

4. Formative Assessment (Dialogues, Observations, Work Samples, 
etc.): 
 
Character Committees: student groups assigned a character to research.  they 
compile a thorough description of their character and WHY they feel their 
character possesses these traits.  They will observe the characters and the 
instructor will observe their ability to complete the project.   
Questions posed during in class reading will also show the depth of their 
understanding, in other words, are they merely getting a plot summary or are they 
taking it to the level of analysis. 
worksheets will be collected and graded for effort not for correct answers.  
worksheet questions focus on analysis and answers are discussed in class. 
 
Briefly explain HOW you will use formative assessment and 
feedback to redirect and focus your instruction for improving 
student achievement.  Provide at least one example. 
 



The character committee assessment will show the instructor  the students' ability 
to analyze character using indirect clues and not just rely on the visual provided 
by the film and direct characterization from the text of the play.  If students need 
more guidance to reach the analysis level, the instructor will provide examples 
related to other aspects of the play to show in depth analysis and follow this with 
journal writing with a prompt that will require analysis.   
 

5. Student Self-Assessment: 
 
The memorization piece will be a student self check or assessment.  Not often are 
students asked to memorize passages, but this will help them learn more about 
their own abilities and habits as students.  They will need to assess their learning 
style to find a way to memorize the passage.   
 
the instructor will provide helpful measures such as flash cards, pneumonic 
devices, or puzzles to help them learn the passages. 
 

6. Attach or include specific rubrics being used for this lesson/unit: 
 
     



 

Stage 3 :  Learning Experiences and Instruction 
 
 

What sequence of teaching and learning experiences will equip students 
to develop and demonstrate the desired understandings? 
 

1. Major Learning Activities: 
 

1. Tossing Lines:  Each student has an index card with a line from Act 1 that they 
read silently to themselves.  Using "ShakesBear" students stand in a circle and 
read their line when ShakesBear is tossed to them.  Each group will take turns, 
groups will be designated by color (a colored card or colored dot on the card). 
After each group tosses their lines, all students write down as many lines as they 
can remember and a prize could be offered if the instructor desires to reward the 
student who remembered the most lines acurately. 
 
2.  Active/Close Reading:  strategies will be applied to each act as it is read and 
watched.  Notes will be taken, passages paraphrased and annotated, questions 
ansked and answered,  
 
3.  Silent Conversation:  Students write a conversation on paper for a specified 
amount of time.  Following a handout and instructor guidelines, students rewrite 
the conversation using second person familiar pronouns and verb inflections.  
Volunteer pairs will read their conversation to the class. 
 
4.  Memorization Piece: students are presented with memorization piece and have 
the option of taking oral or written quizzes to teach knowledge of passage.  
Quizzzes take place throughout the course of the unit. 
 
5.  Iambic Pentameter Walk:   Take students outside and form a circle.  they read 
from a handout two passages, one is iambic pentameter and the other is iambic 
pentameter.  this leads to a discussion of poetic feet and stressed and unstressed 
syllables.  while walking or stomping, the action takes precedence over the words 
to begin with but when they have the words down, then it leads to 
 
6.  Reader's Theater: Act 5 will be divided into sections and given to groups 
created by the instructor.  Students will elect a Director who will assign parts 
(much like Peter Quince) and direct the rehearsal.  they will collaborate to bring 
props and rehearse their parts.  One day will be needed for preparation in class 
and one day for the performance.  If the weather allows and it works for all 
groups, this activity is fun to do outside. 
 
 



2. Materials, Supplies, & Resources (technology & print): 
 

 
Index cards, ShakesBear, desks moved to the outer edges of the room, copies of 
the play A Midsummer Night's Dream; The Glenco Library Study Guide to A 
Midsummer Night's Dream found online. 
 

3. Classroom Management: 
 

The students will receive all instructions prior to the activity beginning.  These 
instruction might come in the form of handouts or they will be displayed on the 
Promethean board for reinforcement.  Direct Students to rearrange the room and 
gather them into groups.  This will be a noisy class period.   
 

4. Support Services and Special Teacher Notes: 
 

might not be applicable 
 



 

Stage 4 :  Differentiated Instruction Strategies 
 

What specific differentiated instruction strategies will be used in the 
lesson/unit?  Fill in each section that applies. 
 

1. Differentiated Process: 
 

movement, group projects,  memorization with various learning strategies, 
reader's theater 
 

2. Differentiated Content: 
 

silent conversations, tossing lines, acting out scenes, memorization  
the Shakespeare Made Easy copies. 
 

3. Differentiated Product: 
 

      
 


